
























































































 Although	digital	technologies	facilitate	new	forms	of	networked	learning	and	collaboration,	they	also	raise	challenges	that	academics	must	learn	to	deal	with.	In	particular,	our	participants	experienced	pressures	in	terms	of	work-life	balance,	and	the	potentially	exposing	nature	of	learning	via	public	forums.			The	rapid	development	of	Diane’s	involvement	in	the	research	bid	described	above	meant	that	it	could	scarcely	be	factored	into	her	workload,	meaning	that	she	had	to	bear	the	pressure	of	the	additional	unanticipated	work	to	tight	deadlines	on	top	of	her	existing	work.		The	global	research	collaboration	facilitated	by	digital	technology	may	also	push	work	beyond	the	boundaries	of	the	normal	working	day.	Ian	described	working	on	an	international	project	and	struggling	to	find	an	appropriate	time	for	discussions:	"I’ve	got	people	in	four	different	countries	so	actually	Skyping	all	together	....	well	you	can	do	a	conference	call,	but	then	one	in	China,	one	in	the	US.	I’m	not	sure	you	can	find	the	right	time	of	day	to	do	that.”	Related	to	this	compressed	or	speeded-up	pattern	of	work	is	a	perceived	expectation	to	be	constantly	available	or	'always	on',	exacerbated	by	smartphones	in	particular.	Talking	about	his	iPhone,	marketing	academic	Charles	told	us,	"I	find	myself	constantly	on	the	bloody	thing	…	The	last	thing	I	do	at	night	is	check	my	emails.	The	first	thing	I	do	in	the	morning	is	check	my	emails."	The	ubiquity	of	these	tools	means	that	networked	learning	and	practices	are	always	available	to	people	-	and	always	expected.		Academics	can	face	a	real	struggle	to	establish	clear	boundaries	between	work	time	and	free	time.			 Like	Ylijoki	and	Mäntylä	(2003),	we	found	that	perceived	time	pressure	featured	heavily	in	our	interviews	with	academics.	Many	took	a	somewhat	conflicted	stance	towards	time,	at	once	enjoying	the	speed	at	which	collaboration	could	move	forward,	and	complaining	that	acceleration	led	to	feelings	of	loss	of	control	over	working	hours.	This	may	be	the	result	of	attempting	to	manage	the	different	timescales	imposed	by	different	aspects	of	their	role.	For	example,	time	for	immediately	urgent	tasks,	which	were	often	related	to	administration	or	service	duties,	had	to	be	'carved	out'	of	time	set	aside	for	tasks	that	were	also	important	but	on	a	longer	timescale,	such	as	scholarly	writing.	It	may	be	that	the	nature	of	such	writing	is	messier	and	more	time	consuming	than	allowed	for	by	the	temporal	rhythms	of	university	management	(Ylijoki	&	Mäntylä,	2003).			 Participants	also	identified	risks	associated	with	learning	online	in	the	visible	way	afforded	by	many	digital	platforms.	Ian	described	a	social	network	called	MathOverflow	which	enables	discussion	of	mathematical	questions,	but	"the	trouble	with	that	is	that	mathematicians	are	inherently,	sort	of,	cagey.	It's	so	easy	to	look	stupid	if	you	say	something	that	you	ought	to	have	known."	The	advantages	of	collaborating	with	others	need	to	be	weighed	against	the	competition	which	is	equally	part	of	the	academic	professional	community.	Charles	shared	similar	concerns.	Speaking	about	Twitter	he	shared	a	quote	he	attributed	to	Abraham	Lincoln:	“It’s	better	to	remain	silent	and	for	everybody	to	assume	that	you’re	a	fool	than	to	open	your	mouth	and	confirm	the	fact”.	
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Similarly,	Emma,	who	was	in	her	first	lecturing	post	in	marketing,	experienced	both	time	pressures	and	a	feeling	of	not	being	knowledgeable	enough	to	commit	her	ideas	to	the	Internet:		 "When	the	day	dawns	that	I	have	time	to	write	a	blog,	when	I	feel	suitably	informed	to	talk	about	stuff…	I	feel	at	the	minute	that	it’s	all	still	a	bit	new.	I	haven’t	done	anything	for	long	enough	to	really	call	myself	an	expert	in	it.	So	it	would	just	be	my	opinions	that	were	in	a	blog.	So	why	would	I	write	them?"			These	comments	illustrate	that	academics’	relationship	with	digital	platforms	and	networks	can	be	one	that	touches	upon	issues	of	identity	in	a	rather	complex	way.	They	also	highlight	the	necessarily	competitive	nature	of	much	online	‘collaboration’.		
	
Conclusions	The	findings	of	the	project	indicate	that	there	are	indeed,	as	Weller	(2011)	claims,	changes	in	the	nature	of	scholarship,	supported	and	facilitated	by	networking	using	a	range	of	digital	platforms	and	devices,	and	that	academics	engage	in	continual	processes	of	professional	learning	to	navigate	these	changes.	This	process	of	learning	is	informal	and	multi-directional,	with	academics	learning	from	students,	friends	and	family	members	as	well	as	more	senior	colleagues.	The	processes	described	by	our	participants	show	that	neither	unstructured	learning	through	engagement	in	social	networks	like	Twitter,	nor	formal	training,	which	was	rarely	mentioned	in	the	interviews,	played	an	important	role	in	this	professional	learning.	Instead,	learning	emerged	for	the	most	part	through	collaboration	with	others	on	specific	projects,	facilitated	by	digital	networking.		 These	findings	complicate	the	picture	somewhat	regarding	the	notion	of	communities	of	practice	and	apprenticeship	models	of	learning	in	academia	(Lave	&	Wenger,	1991;	Berkenkotter,	Huckin	&	Ackerman,	1995).	For	example,	Gourlay	(2011)	found	that	new	lecturers'	learning	experiences	were	characterised	by	a	sense	of	confusion	and	isolation,	and	concluded	that	the	existence	of	a	"community"	via	which	academics	can	learn	new	practices	should	not	be	taken	for	granted.	The	findings	from	this	project,	however,	suggest	that	digital	networking	facilitates	communities	of	academic	practice	in	which	learning	of	many	kinds	takes	place	-	about	how	to	make	fruitful	use	of	digital	resources,	about	strategies	for	sharing	and	collaborating	on	writing,	and	about	the	ways	of	presenting	academic	writing	itself.		 However,	this	work	has	also	identified	tensions	around	engaging	with	digital	networks,	especially	given	the	highly	competitive	context	of	much	academic	work.	Digital	networks	were	viewed	by	many	of	our	participants	in	instrumental	terms,	and	they	often	engaged	with	them	only	in	cases	where	a	direct	benefit	was	perceived,	such	as	when	they	facilitated	learning	linked	to	specific	projects,	or	fulfilled	a	perceived	institutional	expectation	that	scholarly	
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work	be	widely	disseminated	and	publicized.	At	times,	though,	such	networks	were	seen	as	time-consuming	and	potentially	risky	to	their	reputation.			This	study	has,	unsurprisingly,	found	many	affordances	of	digital	technology	in	that	it	enables	research	collaborations	to	happen	quickly	and	relatively	easily	even	across	international	borders.	However,	the	downsides	to	such	flexibility	also	meant	that	many	academics	struggled	to	keep	work	within	reasonable	boundaries.		This	has	important	implications	for	universities	in	terms	of	ensuring	that	their	academic	staff	does	not	become	so	caught	up	in	this	accelerated	productivity	that	their	personal	life	or	health	suffers.	This	research	has	shown	that	academics	need	to	be	supported	to	achieve	a	sensible	work-life	balance	in	the	face	of	constant	connectivity	and	the	acceleration	of	academic	life.			Although	digital	technology	enables	writing	to	be	shared	with	others	across	very	dispersed	locations,	the	academics	in	this	study	were	constantly	engaged	in	what	Jarrahi	et	al.	(2017)	call	‘configuration	work’	to	understand	and	manage	information	that	is	distributed	across	multiple	platforms	and	devices.	This	engenders	learning,	but	it	can	also	lead	to	frustrations	around	the	accessibility	and	compatibility	of	different	information-sharing	systems.	Given	that	academics	can	now	collaborate	with	scholars	from	all	over	the	world,	it	seems	likely	that	they	will	continue	to	encounter	a	range	of	different	and	potentially	clashing	norms	and	practices	with	regard	to	preferred	platforms	and	configurations	for	sharing	information.	It	will	be	important,	therefore,	for	academics	to	enjoy	a	high	degree	of	flexibility	and	autonomy	when	it	comes	to	deciding	which	digital	technologies	to	use	in	particular	instances.			This	research	makes	an	important	contribution	to	understanding	the	role	of	digital	networks	in	academics’	professional	learning	and	have	implications	for	the	ways	in	which	universities	enable	such	learning	to	happen.	Although	no	significant	role	for	formal	training	is	suggested,	universities	nevertheless	need	to	acknowledge	the	range	and	diversity	of	writing	that	academics	do	these	days,	and	ensure	that	academics	have	both	the	freedom	and	the	time	to	exploit	digital	technologies	in	flexible	ways.	This	study	also	found	that	the	place	of	digitally	networked	learning	in	academic	life	remains,	for	now,	a	contested	one,	with	some	academics	embracing	the	very	visible	nature	of	online	networked	learning	more	enthusiastically	than	others.	Exploration	of	the	relationship	between	attitudes	towards	online	forms	of	writing	and	factors	such	as	academics’	perceived	status	and	career	stage	would	be	a	fruitful	avenue	for	further	research.			
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